
Throwing Stones at the Moon:  
The Cost of Living in Fear 

 
Time Needed: 3 class periods 
 
Materials: Carmen Rodriguez narrative (p. 129-152) or an excerpt (p. 135-143), and 
Rodrigo Mejia’s narrative (p. 169-177) or an excerpt (p. 174-177), white construction 
paper, markers/colored pencils, index cards.  In preparation, teacher will need guidelines 
on debate/deliberation and background/history of FARC (Revolutionary Armed Forces of 
Colombia).  Links found below. 
 
Objective: Students will use critical thinking to compare and contrast domestic and 
international military and gang violence.  Students will gain a more holistic 
understanding of the narrative, as well as of the conflict between the guerillas and the 
government, through participating in a mock peace talk. 
 
Related Links: Background/history of FARC: New York Times Country Profile can be 
found here:  
http://topics.nytimes.com/top/reference/timestopics/organizations/r/revolutionary_armed_
forces_of_colombia/index.html 
 
Guidelines for debate/deliberation from the Choices Program, a national education 
initiative developed at Brown University's Watson Institute for International Studies, can 
be found here: 
http://www.choices.edu/resources/guidelines.php 
 
PBS Newshour article on the beginning of the Colombian peace talks: 
http://www.pbs.org/newshour/rundown/2012/10/colombia-government-and-farc-begin-
formal-negotiations.html 
 
Related Core Curriculum Standards: Speaking and Listening SL.9-10.1, SL.9-10.2, 
SL.9-10.4. Language L.9-10.5. Writing W.9-10.3. Reading History RH.9-10.2, RH.9-
10.4 
 
Connections: Other Voice of Witness narratives that can be used for this lesson: Joseph 
Amrine and Kevin Green from Surviving Justice, Mathok Aguek from Out of Exile, 
Nicola, George and Sankoh from Hope Deferred, Aye Maung and Nge Nge from 
Nowhere To Be Home, El Curita, and Elizabeth from Underground America, Sheri 
Dwight and Emily Madison from Inside This Place, Not of It, Adama Bah and Rana 
Sodhi from Patriot Acts. 
 
In place of the model peace talk, teachers may use an alternate activity if using another 
narrative, such as a capital punishment debate for Surviving Justice narratives, civil 
rights/security debates for Patriot Acts, or an immigration debate for Underground 
America. 
 



Narrative Excerpt: “The one good thing about the shelter is that we had police standing 
at the door.  At the plaza of the mayor’s office I had told the head of the police, ‘I don’t 
mean to generalize, but I know that various members of the police are complicit with the 
gangs.  Please give us protection with a group of police that is from outside Medellin.’” --
Carmen Rodriguez 
 
“I opened the door and recognized two FARC milicianos before I saw a machete coming 
down toward my head.  I raised my right arm to protect myself and as soon as I lifted it, 
chas!  My right hand fell to the floor.  Then he swiped me with another machete chop to 
the legs.  He got me in the left knee and I fell to the ground bleeding.  Then the other 
miliciano shot at me three times with his revolver, but didn’t hit me once.  I didn’t move 
and they thought I was dead.  I heard them outside rounding up my mules.”  --Rodrigo 
Mejia  
 
 

OVERVIEW 
 

In this lesson, students will explore the narrative through an art project and a mock peace 
talk.  They will be encouraged to make connections between military and gang violence 
in Colombia and military and gang violence in the United States.  Students will use 
critical thinking skills to consider concepts such as anger, vengeance, and forgiveness, as 
well as their roles in society.    

 
DAY ONE 

 
Step One:  As a warm up activity, students respond to the following written prompt: (5 
minutes): 
 
What does it mean to live in fear?  Have you ever felt like you were living in fear?  Which 
groups of people can you identify who might be living in fear?  Explain. 
 
Step Two:  Pair Share: Assign each student a partner, with whom they will share and 
discuss their responses to the prompt (5 minutes). 
 
Step Three:  Small group reading: Divide students into groups of three or four, and 
assign them each a corner of the room (or hallway if it’s available).  Ask students to read 
the narrative(s) out loud in small groups using popcorn reading* or any other reading 
style that suits the needs of your class.  If the group finishes early, encourage them to 
discuss their thoughts and feelings about the narrative(s) with each other.  Depending on 
time allowed, you can ask the students to read one narrative, both narratives, or excerpts 
from each (40 minutes). 
 
Step Four:  Gather as a class, and facilitate a discussion using the following essential 
questions (10 minutes, or the remainder of class): 
 



• Who was in control of the Pablo Escobar projects?  Were its residents 
safe? 

• What, if anything, could have been done to prevent the gang violence in 
the Pablo Escobar projects? 

• While at the morgue immediately following Reinsson’s murder, Carmen 
promises her son that the people who killed him “will pay, but not with 
blood.”  What do you think she means by this? 

• For the people of Medellin, what is the importance of community 
organizing? 

 
• How do you think Rodrigo felt when FARC members would come and take 

his animals? 
• What advantages did the FARC have over Rodrigo and his family? 
• Was anyone held accountable for the assault on Rodrigo?  Why or why 

not? 
• What is similar about Carmen’s and Rodrigo’s stories?  Which types of 

emotions might Carmen and Rodrigo both be experiencing? 
 
 

DAY TWO 
 

Step One:  Students respond to the following written prompt (5 minutes): 
 
Describe the different types of emotions someone would feel after experiencing violence 
or losing a loved one to murder.  How do these emotions lead to actions? 
 
Step Two:  Call on five students (it works well to have each student’s name written on a 
popsicle stick and draw randomly) to share their thoughts on the prompt with the group 
(10 minutes). 
 
Step Three: Art project: If anger were a physical thing, what would it look like?  Would 
it have a body?  What would it be made up of?  Using colored pencils/markers, create a 
drawing that exemplifies your idea of anger.  You may use pictures and/or words.  Think 
of the anger felt by the Pablo Escobar gang members when they discovered that Reinsson 
had been awarded the scholarship, the anger Carmen felt when Reinsson was murdered, 
and the anger Rodrigo may have felt when the FARC stole his animals and cut off his 
hand (30 minutes). 
 
Step Four:  Share drawings with the group (5 minutes). 
 
Step Five:  Referring back to the narrative, ask students to respond to the following 
questions (10 minutes): 
 

• In what ways can you relate to Reinsson? 
• In what ways can you relate to Carmen? 



• What would you have done if the gang members had threatened to drive 
you out of your neighborhood? 

• In what ways can you relate to Rodrigo? 
• What would you have done if you felt bullied by members of a guerilla 

group? 
 
 

DAY THREE 
 

Step One:  As a warm up activity, students respond to the following written prompt: (5 
minutes): 
 
Why is it that forgiveness can be so hard?  In your experience, what is the most effective 
way to end an argument or conflict? 
 
Step Two:  Pair Share: Assign each student a partner, with whom they will share and 
discuss their responses to the prompt. (5 minutes) 
 
Step Three:  Read this article about Colombia from the New York Times aloud (teacher 
may need to update media source/article depending on when this lesson is used): (10 
minutes) 
 
http://www.nytimes.com/2012/09/05/world/americas/colombia-will-restart-peace-
process-with-farc.html?_r=1&ref=colombia  
 
Step Four:  Distribute large index cards to each student.  FARC should be written at the 
top of one side; GOVERNMENT at the top of the other side.  Ask students to generate 
one idea, question, or demand that FARC will likely bring to the table at the peace talks, 
and one idea, question, or demand that the Colombian president/government will bring to 
the table.  Provide examples on the board. (5 minutes) 
 
Step Five:  Count students off with the numbers one and two.  Move desks to the right 
and left of the room, facing each other.  Ones sit on one side of the room, and twos sit on 
the other.  Ask the ones to role play as if they are FARC, and the twos to role play as if 
they are the Colombian government.  Facilitate a mock peace talk, using the ideas from 
the index cards, as well as the background/history of FARC, as a starting point.  Teacher 
should act as moderator, allowing each side to speak for two minutes at a time.  Refer to 
the Debate/Deliberation guidelines provided. (25 minutes) 
 
Step Six:  Reconvene as a class and debrief the peace talk.  Use the following prompts to 
assess the students’ learning (10 minutes): 
 

• Was the peace talk successful or not?  Why? 
• What connections can you make between the gang bullying in Medellin 

and the gang bullying that happens in the U.S.? 
• Did the debate format help you to understand the other side’s perspective? 



 
Possible Oral History Projects: 
 

1. Students identify a family or community member who has been displaced (from a 
country, from an apartment, from a family, from a church/group, etc.).  Students 
develop a series of questions for their narrator, conduct interviews, transcribe a 
portion of their recorded interview, and create polished narratives from the 
transcript.   
 

2. Teacher invites a former gang member, law enforcement official, or someone who 
has direct experience with gang violence and/or intervention to speak to the class.  
Students conduct a (recorded) group interview, from which they identify a section 
to transcribe in groups and create a narrative/final project around.   

 
Media Option:  
Watch this music video (created by FARC members in anticipation of upcoming peace 
talks) from In These Times, a nonprofit and independent newsmagazine committed to 
political and economic democracy.  One blogger has called this approach “creative 
diplomacy.”  What do you think of the video?  There have been many critical takes on the 
video; what is yours? 
 
http://inthesetimes.com/ittlist/entry/13837/farc_goes_viral/ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
* To use popcorn reading, call on a student to begin reading aloud, and ask her to read as 
long as she wants to.  When she’s ready to pass the reading onto someone else, she’ll say 
“popcorn” followed by another student’s name.    


