
Throwing Stones at the Moon:  
Exploring Text through the Five Senses 

 
Time Needed: 2 class periods 
 
Materials: Emilia Gonzalez narrative from Throwing Stones at the Moon (p. 25-44), or 
excerpt (p. 32-35), four pieces of butcher paper with quotes from the text, markers, dry 
erase board/pens 
 
Objective: Through analysis, discussion, and a written visual imagery exercise, students 
will be able to develop a deeper, empathic understanding of the text and the realities of 
being a displaced person.  
 
Related Core Curriculum Standards: Speaking and Listening SL.9-10.1, SL.9-10.5. 
Writing W.9-10.3. Language L.9-10.5. Reading History RH.9-10.2, RH.9-10.4 
 
Connections: Other Voice of Witness narratives that can be used for this lesson: Any 
narrative from Out of Exile, Zenzele, Amos, Violet, Boniface, John and Alice from Hope 
Deferred, and Tan Htay, Saw Moe, and Khine Su from Nowhere To Be Home. 
 
Narrative Excerpt: “We spent the whole night with the doors open, as the paras had told 
us to.  We talked about what had happened, tried to account for other villagers and count 
the dead but we spoke quietly since the paras were passing by all the houses.  The 
paramilitaries came by the houses and threw live chickens at us and said, ‘Here, eat this, 
it’s yours.’ We asked ourselves, What will become of us?  Where will we go?”  --Emilia 
Gonzalez 
 

OVERVIEW 
This lesson encourages students to develop deeper empathy with the narrators in 
Throwing Stones at the Moon by recalling a time in which they, themselves, felt isolated, 
displaced, or disempowered.  Students will read and analyze the narrative through a lens 
of visual imagery while honing their literary skills through a poetry exercise. By crafting 
precise, detailed images, students will connect more personally to the issues they are 
writing and reading about. 

 
DAY ONE 

 
Step One: As a warm up activity, students respond to the following written prompt (5 
minutes): 
 
When you see police, military, or government officials, how do you feel—safe, protected, 
threatened, something else?  Explain. 
 
Step Two: Pair Share: Assign each student a partner, with whom they will share and 
discuss their responses to the prompt.  (5 minutes) 
 



Step Three: Using popcorn reading* or another reading strategy that meets the needs of 
your class, read Emilia Gonzalez’s narrative aloud.  Ask students to highlight/underline 
exceptional imagery as they are listening to the text.  At the end of the excerpt, check for 
understanding, and ask students if the passages they highlighted emphasized the emotion 
of the narrative. (40 minutes) 
 
Step Four:  On the board, give a brief lesson on imagery in writing (see attached 
handout).   (10 minutes) 
 
Step Five:  As a closing discussion, ask the students how Emilia’s narrative was 
strengthened through the use of visual imagery. (10 minutes) 
 

DAY TWO 
 

Step One: Have a piece of butcher paper on each of the four walls, each with a short 
excerpt from Emilia’s narrative that is rich with imagery.  Suggestions: 
 

• Later, the villagers learned that the paramilitaries had killed five people in the 
park.  They’d killed a teacher who was still in her nightgown, a man and his son, 
and another boy.   
 

• During the three nights I stayed there with Alberto, we made a fire at the door for 
light, and to fight off the mosquitoes.  I couldn’t sleep.  I heard things.  I thought I 
heard gunshots.   
 

• One of them grabbed [the girl’s] long hair and wrapped it around his hand, like 
you wrap a towel, and they dragged her away.  They took her to an orange tree 
away from the court and killed her. 

 
• The first to be killed was a friend of Carlos’s, who was sitting next to him.  The 

paras grabbed him and lopped off his ear, and then they put a black bag over his 
head and started stabbing him and asking questions.  When he died, he fell into 
my son’s lap. 

 
Divide students into groups of four, and have them walk around the room and respond to 
each piece of imagery on the butcher paper.  Give them the following prompts (15 
minutes):  
 

• How does this make you feel?   
• What comes up for you when you read this excerpt?   
• Which type of imagery is exemplified here?   
• Does the imagery make you feel more connected to the narrator and/or the story?  

 
Step Six: After each group has visited all four pieces of butcher paper, ask students to 
return to their seats.  Have each student write a short poem—composed solely of lines of 
imagery—about a time in their life when they felt threatened, displaced, or unprotected.  



If they are stuck, suggest that they write a poem of five stanzas (a group of lines within a 
poem, set off from other groups of lines by a space), each stanza drawing on one of the 
five senses (I saw ______, I heard ______, I felt _______, I smelled _______, I tasted 
______).  (30 minutes) 
 
Step Seven:  Ask for volunteers to share their poems with the class. (10 minutes) 
 
Step Eight: After students have shared their poems, facilitate a closing discussion based 
on the following prompts: (10 minutes) 
 

• Did your poems connect to the theme of displacement in Emilia’s narrative? 
• Do you feel that your home, and/or your ideas about home, contribute to your 

sense of identity? 
• How does strong, visual imagery strengthen the message of the poems? 
• Do you feel more empathy for the narrator when you are presented with imagery 

that enables you to see (hear, taste, smell, touch) what she is going through? 
Describe. 

 
Step Nine (optional): As homework, challenge students to collect five examples of 
word-images (descriptive things people say, word-images they find in books or 
magazines, etc.) related to themes of displacement, and bring them in to share with the 
class the following day. 
 
Possible Oral History Projects:  
 

1. Students identify refugees, immigrants, and/or anyone who has faced civil war or 
government corruption (possible guest speaker opportunity).  Working in groups, 
students brainstorm a list of initial questions for the narrator, and work toward a 
group interview/oral history narrative. 

 
2. Students identify a family member or friend to interview about a time in their life 

when they felt isolated, displaced, or disempowered.  Teacher leads students 
through a full oral history project: interview, transcription, narrative editing, and 
final presentation.   

 
Media Option: Organizational Website: Forced Migration Online (FMO). Forced 
Migration Online provides online access to a diverse range of resources concerning the 
situation of forced migrants worldwide. The website is coordinated by a team based at the 
Refugee Studies Centre, Department of International Development, University of Oxford.  
 
http://www.forcedmigration.org/ 
 
 
 
 



*To use popcorn reading, call on a student to begin reading aloud, and ask her to read as 
long as she wants to.  When she’s ready to pass the reading onto someone else, she’ll say 
“popcorn” followed by another student’s name. 


